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Acknowledgement of Country
We acknowledge the first Aboriginal
people as the traditional custodians of the lands and waters where our
centre is located and recognise their continuing connection to country.
We pay our respects to Elders past and present, and extend that respect
to all Aboriginal peoples.
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Context
Service Context
Flinders Children's Centre is located in Port Augusta and is a Department for Education preschool. In 2000, the service was amalgamated
with Tji Tji Wiltja Preschool. This is a Commonwealth funded early childhood program for three year old children, although the funds provided
are not used to run a separate preschool program as all Aboriginal children in South Australia are eligible to enrol in a Department for
Education preschool from the age of three. Funding for Tji Tji Wiltja Preschool is used by the service to provide a bus service and nutrition
program, to employ an Aboriginal liaison officer, to purchase additional resources and to provide 'top up' support for children with additional
needs (i.e.. funding that is additional to that provided by the department).
All of the children currently enrolled at Flinders Children's Centre are Aboriginal. Families are supported by the Aboriginal liaison officer to
enrol their children from the age of three and a bus service is provided to maximise children's attendance at the preschool.
Staffing for 2020 consists of 1.0 director, 1.0 teacher, 1.0 early childhood educator and 3 support staff. An Aboriginal Family Literacy Strategy
(AFLS) early childhood teacher is also employed at the service.
We continued to embed our “child led” learning programs based around the principles of Reggio Emilia, ensuring the “child's voice” led the
learning journeys and projects; working alongside children to support them to understand and explain the world around them using their
“hundred languages and more”; and using the environment as the “third teacher” to entice and engage children into their learning.
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Context
Statement of Philosophy

Enter your site philosophy in the box below, or alternatively attach as an additional
document via the Comment option under the Tools tab

Learning
We believe that children learn best when they are able to interact with others in a collaborative learning environment. Play is the foundation to which
learning occurs, therefore it is supported in our program and through our intentional interactions. Explicit and implicit teaching encourages children to
develop greater understanding of new concepts, especially literacy and numeracy, and is taught at teachable moments throughout the day, and through
our shared group time experiences. Children are encouraged to explore their own ideas and share their thoughts with others. Educators share in this
learning journey by extending play through modelling and expansion, scaffolding, and open ended questioning. This is also seen through programming
around the children's current interests and thoughts.
Community and family
We support all children and families to feel welcome to our Centre. This includes supporting diversity of language, learning, and culture. How we interact
with children and families is how we promote our inclusive practices and flexible curricula. These interactions, therefore, create a diverse range of
mediums, both written and oral, and supports visual deliverance as a best practice approach. Our Aboriginal support worker and our Aboriginal Families
Literacy Strategy teacher further support families through embracing, liaising and organising events which support the Aboriginal culture.
Learning environment
Our learning environment has a play based focus, therefore our environment provides children with stimulating, challenging and well-resourced indoor
and outdoor play areas. Staff are aware of the importance of age appropriate risk taking, and support learning through exploration and self-discovery.
Through careful planning and programming, staff provide equipment and experiences that children can modify to follow their own needs or curiosities.
Child's voice is a focus priority that we support through our backward programming and through our multi-modal learning environment.
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Strengths

With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. Practice is shaped by meaningful engagement with families and/or the community

5
Review
and evaluate

Quality Area 1: Educational Program and Practice
Staff are strongly influenced by Reggio Emilia principles and the research approach to learning. Staff have a strong collaborative approach and are committed
to our shared vision and philosophy. All staff see children as competent and capable learners and hold high expectations for each child. We have a flexible
approach to teaching and adaptability, this is necessary when listening to the child's voice, we loosely plan learning possibilities and intentions but the
direction that the journey takes is determined by the children. Children know that they are able to make decisions about their learning and about the way we
work and operate at their preschool. Educators respond to children's ideas and play and use intentional teaching to scaffold and extend each child's learning.
An efficient and effective holistic system for assessment, documentation, evaluation and planning is in place and is constantly monitored and evaluated and
improved upon where necessary to ensure the best possible educational outcomes for each child is achieved. The project approach has taken our children,
staff, families and community on many different learning journeys.
Critical reflection is part of our everyday processes, it is embedded into the way we work. We view ourselves as researchers and therefore our practice is
guided by our critical reflection. Collaboration and input from all staff is valued and implemented into the 2021 Preschool Quality Improvement Plan(PQIP).
Together we work as a cohesive, connected, diverse, strength based, supportive team. The children have weekly planning meetings with educators each
Thursday. Educators then critically reflect on child voice to inform the program for the following week. When making decisions about curriculum, it is
embedded in our culture that all educators engage in robust discussion and collaboratively plan together. As a team, each staff member has an equal say,
participate equally in their work with the children, and know each of the children so that it ensures that we have a rich, informed plan for learning
provocations that will lead to high engagement and developmental learning outcomes. Our staff team have committed to engaging in shared, collaborative
performance management practice, showing our commitment to critical reflection. Together each staff member will reflect individually and with each other on
their educational practice and approach to facilitating and extending children's learning and development.
We are committed to authentic partnerships with parents. This includes drawing on family and community understanding of each child's knowledge, strengths,
ideas, culture, abilities, interests and learning and development in order to develop a child-centered educational program, and to facilitate and extend
children's learning and development. We encourage families to participate in the educational program with the children and to share their cultural knowledge.
We value parents/caregivers and view them as their child's first educator. Our commitment to embedding a strong sense of identity and belonging in children
leads us to strong ties to our local community. Proactive connections and processes are in place to ensure effective communication and goal setting with
support services and external support agencies. One Plan conversations are held with families to support in developing authentic learning goals for children
and develop partnerships with parents/caregivers in their children's learning. This learning is seen through individual learning portfolios for every child and
statements of learning for the children graduating and moving on to school. Documentation for each child is easily accessible for families to access and is
located in Individual learning folders at the entrance of the Centre.
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Strengths

With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. Practice is shaped by meaningful engagement with families and/or the community

5
Review
and evaluate

Quality Area 2: Children’s Health and Safety
All educators are committed to embedding high quality practice of children's health and safety at all times including:
-being consistently attuned to and respond to children's changing health and physical activity requirements.
-providing a range of opportunities to effectively respond to children's needs for sleep, rest and relaxation e.g. dedicated relaxation time daily.
-expertly manage and support children's health and medical needs in line with established best practice at all times. This includes ensuring that all staff have up to date first aid training and that all
children who require medical plans are signed by a health professional and all staff are aware of them.
-actively promote healthy eating (Right Bite program), physical activity, and effective hygiene practices within daily practices through set procedures. Healthy eating and physical activity program is
reflected on weekly at staff meetings. Visual display of weekly healthy menu at front entrance.
-Explicitly engage in health and well-being; and respond confidently to the daily events that impact on children's health and activity needs.
All educators:
-ensure children are supervised effectively at all times and ratios are accounted for. Self-funded extra staff to create smaller ratio numbers due to our additional needs.
-are aware of/act on their responsibilities, including in relation to child protection, and are able to articulate these responsibilities.
- Identify and manage risks (with children) and take precautions to protect children from harm and hazard and identify and respond confidently to changes in the service environment throughout the
day, adjusting practice where necessary to ensure that children are safe and effectively supervised at all times. All teachers on site have completed their Child Protection Curriculum training and it is
embedded through the use of the Kimochis program.
- Appropriate and immediate action is taken by all staff to identify and respond to every child suspected of abuse and/or neglect, including bullying.
- Educators adjust their practice throughout their day to respond to changes to ensure that all children are safe and are effectively supervised.
- Staff regularly embed risk assessments with children and forms are filled out for all necessary situations, for example excursions, curriculum programming, etc.
- Prompt and informed record keeping. All injuries and accidents forms are correctly filled out and presented to parents and filed in student's record and injury records.
- Snake drills are often performed to ensure children/educators know what to do should the situation arise.
- We have policies and procedures which are reflected on regularly with all stakeholders to ensure safety practices are up to date.
- Strong relationships and partnerships with private providers/government providers to support children and children's One Plans - Special educator/paediatrician/Pika Wiya Health services/speech
pathologist/occupational therapist/Child and Family Health services/etc.
- Roll call is conducted 3 x per day to ensure each child is accounted for during sessions.
Our approach to supporting and promoting children's health and activity needs and outcomes reflect robust discussions and opportunities for input by all educators, and is informed by critical
reflection on incidents. Our approach to supporting and promoting children's health and physical activity, including safe sleep and nutrition, is informed by current recognised guidelines and
up-to-date information. The Right Bite program is implemented within the Centre to guide the daily nutritional program. This ensures each child has a healthy meal at lunch and a fruit, meat and
cheese platter in the morning and afternoon. Before each meal time children are required to wash their hands with soap before they eat. Relaxation is part of the curriculum each afternoon, with a
variety of techniques demonstrated. Children can choose quiet activities/spaces through the day if they feel the need to self-regulate.
Staff work with families each time the environment changes to ensure they are confident with their child's safety when changes occur. All staff consider the geographical context of our centre and are
responsive to changes in the environment throughout the year eg. Extreme heat, sun smart policy, fly ash, snake risk etc. Emergency services and health agencies are used to support children and
families and are included in our overall program to ensure positive community links are established. Health checks are held twice a term which assists those children who require additional health
needs to be met.
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Quality Area 3: Physical Environment
All staff have a commitment to high quality physical environment and maintain it to a high standard at all times. This is conducted through daily yard checks at
morning set up and afternoon pack up in the outdoor areas and staff being vigilant to the maintenance of the indoor environment. All indoor and outdoor
spaces, buildings, fixtures and fittings: support the access and full participation of every child; promote and positively support children's interaction with space,
materials and each other; contribute to a flexible and stimulating environment that enhances each child's development and learning; and are safe, clean and
well-maintained at all times. All staff foster and encourage all children to engage with natural environments and respecting and nurturing our natural
environment. Together staff and children are creating inclusive learning environments, engaging in sustainable practice and supporting environmental
responsibility through recycling, composting, providing food wastage to the preschool chickens and the use of produce grown in the preschool veggie patch.
Staff are able to discuss the theoretical influences on the service's design choices and how these align with the approved learning framework/s and the
service's philosophy, policies and procedures; and consider and discuss social justice and equity implications of design choices to ensure that the physical
environment supports the needs and rights of every child at the service. All educators reflect together on opportunities to: further enhance children's learning
and development through the creative and flexible use of space, equipment and resources; and strengthen the service's engagement in environmental
sustainability, and work together to implement agreed changes across the service. Together staff, children and families critically reflect on environmental
factors and engage in robust debates on how to improve our physical environment in the both the preschool and wider community. The creation of our bush
preschool allowed for children to consider environmental elements to attract native flora and fauna.
Family engagement and voice is important within our community and preschool space. We support this by: informing parents and community through
Facebook posts, newsletters, word of mouth, notice boards to encourage the donation of recycled and natural materials to support our program and learning
experiences. We have sustainable practices embedded through the use of recycling, water conservation, vegetable garden, fruit orchard, market cart where
families and preschool share excess produce, composting and inviting parents into the Centre to cook traditional meals with the children. Governing council
are involved to support and engage in recommendations towards the upkeep of resources and equipment within the environment. We view the environment
as the “third teacher” (with parents being the first, and educators second). That means that the staff take great care with setting up the physical environment
and it is a curriculum focus. Both the inside and outside learning environments have a connection to nature which is evident and promoted through the use of
natural equipment and bringing the outdoors in, through the use of plants and green life. We regularly have flowers displayed around the Centre from the local
gardens which promote discussions amongst the children. Outside the children are often found tending to the garden by watering it and taking care of the
plants and bugs that live amongst us. Staff consistently meet to discuss new ideas for the garden and ways of changing it to include seasonal plants to ensure
that it is thriving and aesthetically pleasing all year around to ensure maximum child engagement for many opportunities for the children to be connected with
and contributing to their world.
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Quality Area 4: Staffing Arrangements
All staff have the necessary requirements fulfilled to be employed within the Centre. For example; educational qualifications, first aid and mandated
certificates, all teachers have Child Protection Curriculum training etc. Careful budgeting allows for additional staff to be employed to create smaller rations
due to the complexities and additional needs of our clientele. The continuity of educators is important for staff to develop strong relationships with
children, families, and each other which supports wellbeing learning and development. This also supports the building of a strong staff team who are aware
of routines and decisions which are constantly changing and made within the organisation. All educators are involved in performance development plans
with the director, based on the 2021 Preschool Quality Improvement Plan (PQIP) learning improvement goals and Australian Professional Standards for
Teachers twice a year and receive written feedback or as requested by staff. All educators engage with training and development that links to the sites
priorities/PQIP/inquiry questions/research projects. We are consistently seeking professional learning to engage the whole staff team to strongly embed
practices and pedagogies. This includes the 2019 Reggio Emilia Australia Information Exchange Conference held in Perth which was budgeted for to ensure
all staff could attend and be aware of the Reggio principles and project approach which influence our Centre. Strengths of the team are utilized in specific
roles ensuring the quality experiences can be delivered in the educational program. We constantly strive for excellence and support each other in a
continuous improvement culture and learn from each other. One of our major strengths is our staff team and the way we work together with children as
active participants. Our staff: use professional standards to guide practice, interactions and relationships; work collaboratively and affirm, challenge,
support and learn from each other to further develop their skills, to improve practice and relationships; display mutual respect, equity and recognition of
each other's strengths and skills when interacting with each other. Our staff team is not hierarchical, we are equal and work together to make decisions,
are comfortable and confident to critically reflect our own and each other's practices to work together to reach common goals in a respectful and ethical
way. Staff are very good at articulating our statement of philosophy and vision. All staff have knowledge of the children's strengths and interests. All staff
have implicit knowledge of what needs to be done. All of these attributes flow on through the way we have relationships with the children, families and
wider community. The PQIP is developed in consultation with the whole staff team and governing council. It is displayed on our website and in our
entrance area for interested families and visitors to access. Facebook educators private group shares readings/discussions/articles/communication. Staff
meetings held each week and we always have rich conversation around children's learning's/articles/reflect upon practice/Respect, Reflect, Relate (RRR)
observational videos and scoring/reflect upon PQIP and inquiry question. Continuous reflection upon the PQIP's goals at least twice a term and information
gained shared at governing council. Teachers involved with local Professional Learning Communities (PLC) to share practice, discuss readings/articles and
challenge beliefs and pedagogy.
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Quality Area 5: Relationships with Children
Relationships are at the forefront of everything we do. Staff dedicate term one to build relationships to identify children's strengths and needs and to become
aware of the direction the educational program needs to go in for the remainder of the year. Respectful relationships are formed with children - caring,
listening, display empathy, show trust, nurturing, following thorough with questions, continuously making sure each child's voice is heard, etc. All staff are
commitment to: building trusting relationships which engage and support each child to feel secure, confident and included; respecting the dignity and worth of
each child; and protecting and ensuring children's rights. In the enrolment process families complete a `getting to know you' survey for staff to gain a better
understanding of children and their families. This is also when they are inducted into the preschool environment and from day one are encouraged to
participate in the learning program. Staff strive to form community links to better support families. This is achieved through the employment of an Aboriginal
liaison worker who supports staff to make positive connections with children and families. The strong relationships with children and families is evident
through referring to staff as Aunties or Nannas, this shows cultural respect and connections are strong not only within the centre but also within the wider
community. Families' strengths are included within the curriculum to further strengthen relationships e.g. cultural cooking and art experiences.
Educators use visual cues to assist communication with children (both those with language delay and children for whom English is a second or third language).
The centre is supportive of maintaining the children's culture and home language and educators have supported each other and together have familiarised
children with a range of languages of families in the service. Children are included and supported to feel confident and secure and they are familiar with
routines and processes. Staff also support the inclusion of children with challenging and non-compliant behaviours through positive interactions and use of
visual cues and sensory support equipment to join in group experiences. Staff are employed to provide additional support to children with identified needs and
they follow a programme specific to that child, based on the advice of professionals (e.g. speech pathologist). Staff hold a consistent approach to behaviour
management to ensure that each child is supported at all times to regulate their own behaviour, respond appropriately to others and use positive words
through strong choices to resolve conflict. This is supported through the Kimochis program, self-regulation and heavy work exercises (proprioception), and
small group learning experiences. All staff are aware of and follow the behaviour policy and procedures. Each child is supported to work with, learn from and
help others through collaborative learning opportunities. Our current research work focuses on the Reggio Emilia principles is getting children to work as
co-researchers and work collaboratively. Staff tailor learning experiences based on individual needs and interests on a daily basis. All staff critically reflect on
their interactions with children across the service and on opportunities to further enhance children's lifelong learning and sense of belonging within the service
and the child's world; and demonstrate self-awareness and are purposeful in the consideration of the theoretical perspectives that influence their pedagogy
and the practice across the service. We celebrate other cultures and regular discuss stereotyping and biases with children by educating children about the
diversity within the community. We embrace various cultural foods, customs, beliefs and histories. Children are discussed at staff meetings to ensure they are
reaching their best possible educational outcomes.
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Quality Area 6: Collaborative Partnerships with Families and Communities
Respectful and supportive relationships with families are first established when families enrol their children at the service. A comprehensive induction to the
centre contributes to families feeling a sense of belonging. Families are supported through this process by the service's Aboriginal liaison officer (This position
is funded through Tji Tji Wiltja funding). Whilst there is an expectation that families come into the service to enrol their children, strategies, such as home visits
prior to enrolment, are in place to support them to do this. This is an intentional strategy, designed to establish with families that the relationship between
educators and families has mutual obligations, particularly in relation to ensuring children's regular attendance at preschool. Families are guided through the
enrolment process by the service's Aboriginal liaison officer who helps them to read and complete forms and explains centre policies and procedures and our
centre philosophy.
The preschool maintains an open-door policy which enables families to come into the service whenever it is open. Family events, including visits from
community elders who on occasions have demonstrated painting, weaving and beading, and excursions also provide opportunities for families to be involved in
the preschool. Culture is embedded into our practices and staff and families learn from each other. More formal opportunities for family involvement include
participation in the governing council and contributions made to preschool projects. The Centre program is accessible within the centre and a take home copy
is also provided. Educators systematically promote continuity of learning and transitions for each child by ensuring families are provided with termly
statements of learnings, daily informal discussions, parent teacher interviews as requested and strong relationships with feeder schools to provide smoother
transitions for families and children.
Whilst families are invited to complete site initiated surveys and the annual Department for Education parent opinion survey and have, through their
involvement with mural projects and the governing council, been able to significantly contribute to decisions about policies, staffing, curriculum and the
development of the outdoor environment (the primary mode of communication with families is verbal). Educators have robust debates and critical
discussions/reflections in weekly staff meetings to continually review programs and practices, Centre pedagogy, and family opinions are valued to ensure our
practices are continually evolving and meeting children's needs.
Current information about the service is available to families, including a very informative Facebook page to ensure that we are providing detailed information
to families about their children's education and Centre program. The expertise of families is recognised and they share in decision making about their child's
learning and wellbeing. Families and elders are invited into the Centre to embed Aboriginal culture into the learning environment in an appropriate and
authentic way.
Our preschool has strong relationships with local agencies who support and assist families (Pika Wiya, CAFHS, dental, Hippy program, Housing SA etc.), feeder
schools, speech pathologists and special educators. Educators regularly attend professional learning communities to further develop their knowledge and
understanding of partnership agreements.
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Quality Area 7: Governance and Leadership
Relationships are at the forefront of everything we do. Staff dedicate term one to build relationships to identify children's strengths and needs and to become
aware of the direction the educational program needs to go in for the remainder of the year. Respectful relationships are formed with children - caring,
listening, display empathy, show trust, nurturing, following thorough with questions, continuously making sure each child's voice is heard, etc. All staff are
commitment to: building trusting relationships which engage and support each child to feel secure, confident and included; respecting the dignity and worth of
each child; and protecting and ensuring children's rights. In the enrolment process families complete a `getting to know you' survey for staff to gain a better
understanding of children and their families. This is also when they are inducted into the preschool environment and from day one are encouraged to
participate in the learning program. Staff strive to form community links to better support families. This is achieved through the employment of an Aboriginal
liaison worker who supports staff to make positive connections with children and families. The strong relationships with children and families is evident
through referring to staff as Aunties or Nannas, this shows cultural respect and connections are strong not only within the centre but also within the wider
community. Families' strengths are included within the curriculum to further strengthen relationships e.g. cultural cooking and art experiences.
Educators use visual cues to assist communication with children (both those with language delay and children for whom English is a second or third language).
The centre is supportive of maintaining the children's culture and home language and educators have supported each other and together have familiarised
children with a range of languages of families in the service. Children are included and supported to feel confident and secure and they are familiar with
routines and processes. Staff also support the inclusion of children with challenging and non-compliant behaviours through positive interactions and use of
visual cues and sensory support equipment to join in group experiences. Staff are employed to provide additional support to children with identified needs and
they follow a programme specific to that child, based on the advice of professionals (e.g. speech pathologist). Staff hold a consistent approach to behaviour
management to ensure that each child is supported at all times to regulate their own behaviour, respond appropriately to others and use positive words
through strong choices to resolve conflict. This is supported through the Kimochis program, self-regulation and heavy work exercises (proprioception), and
small group learning experiences. All staff are aware of and follow the behaviour policy and procedures. Each child is supported to work with, learn from and
help others through collaborative learning opportunities. Our current research work focuses on the Reggio Emilia principles is getting children to work as
co-researchers and work collaboratively. Staff tailor learning experiences based on individual needs and interests on a daily basis. All staff critically reflect on
their interactions with children across the service and on opportunities to further enhance children's lifelong learning and sense of belonging within the service
and the child's world; and demonstrate self-awareness and are purposeful in the consideration of the theoretical perspectives that influence their pedagogy
and the practice across the service. We celebrate other cultures and regular discuss stereotyping and biases with children by educating children about the
diversity within the community. We embrace various cultural foods, customs, beliefs and histories. Children are discussed at staff meetings to ensure they are
reaching their best possible educational outcomes.
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Quality Improvement Plan for
2022

Includes:
• Learning Improvement goals
• National Quality Framework priorities

How to complete this template
• Complete every step. The Preschool Quality Improvement Planning handbook explains how to do this. In addition your education director will
provide support.
• Complete steps 1 to 3 during term 4 and have it approved by the director/principal, governing council chairperson and education director.
• Email this plan (steps 1 – 3) to your education director.
• Ensure your preschool quality improvement plan is readily available on request to parents and families, and officers of the Education Standards Board.
• Work through step 4 (Improve Practice and Monitor Impact) regularly throughout the year.
• Complete step 5 (Review and Evaluate) in term 4 of each year.
• Your complete quality improvement plan should be reviewed and updated in term 4 each year.
For further information and advice contact your local education team.
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Learning Improvement Plan

Goal 1:

1
Analyse
and prioritise

2
Determine
challenge of
practice

3
Plan
actions for
improvement

To deepen children’s understanding of number sense.

Challenge of practice:

Success criteria

If we develop and embed agreed practices for intentional planning and assessing of children's mathematical language
then numeracy will improve.

Children confidently use appropriate mathematical language and demonstrate number sense in
everyday play scenarios. Evidence from documentation demonstrates this as well as site data
collection. Demonstrating their knowledge of mathematical language including digit, numeral and
base ten
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Learning Improvement Plan

Analyse
and prioritise

Goal 1 continued
Actions

NQS links

Provide opportunities for whole staff team to deepen Elements: 1,
educators numeracy knowledge.
4.2, 7.2.2, 5

2

1

Timeline
Term 1-3
Numeracy tracking
term 1, week 7 and
term 3, week 4 using
intentional tasks for
observational
assessment.

Roles and responsibilities

Determine
challenge of
practice

3
Plan
actions for
improvement

Resources

Director and teacher to set
tasks to be used in term 1
and term 3 for observational
assessment to identify
achieved learning.

Preschool Literacy / numeracy indicators.
Preschool Literacy and Numeracy Guidebooks.
EYLF
Weekly planning meetings.
Staff meeting minutes.
Pupil free days
Partnership PLC

Educators to provide provocations and scaffold
children to allow the exploration of number sense
(subitising, representation, language and symbols)

Elements:
Term 1-4
1.2.2 / 4.1.1 /
4.1.2 / 5.1.1 /
5.1.2 / 5.2.1 /
5.2.2

All educators will be required
to embed provocations in a
scaffolded format to children
to allow a deeper exploration
of number sense.

Preschool Literacy / numeracy indicators.
Preschool Literacy and Numeracy
Guidebooks.
Training and development for all
educators and familiarisation of number
sense.

Educators will intentionally design learning
environments that offer lots of opportunities for
children to make connections with mathematical
concepts

Elements:
Term 1-4
1.1.3 / 3.1.1 /
3.2.1 / 3.2.2 /
6.2.3

Training and programming, Use of
R,R,R Active Learning Environment,
Picture books that expose children
to mathematical concepts.
Implementation guidelines for
preschool.
PQIP Numeracy guidebook.

Director and teacher to have
weekly meetings to discuss set
learning environments to ensure
mathematical concepts are
incorporated with maximum
learning opportunities.

Educators to regularly collect documentation
through child voice and collaboratively reflect on
each child’s use of mathematical language and
conceptual understanding.

Elements:
Weekly
1.3.1 / 1.3.2 / throughout
6.1.3 / 7.1.3
Term 1-4

EY Educator’s Companion –
Assessing Learning.
Numeracy reflection board for all
staff to add
documentation/reflections to for
further discussions in weekly
planning meetings.

All educators to reflect on child
voice in weekly meetings
specifically looking at the
mathematical language used and
children's conceptual
understanding.
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Learning Improvement Plan

Goal 2:

1
Analyse
and prioritise

2
Determine
challenge of
practice

3
Plan
actions for
improvement

To improve children's conversational language.

Challenge of practice:

If we implement a consistent, whole-site approach to support children expressing their ideas and their confidence to
communicate with others then we will improve children’s conversational language.

Children engaging confidently in conversations with others and group experiences. Evidence
reflected in oral language screener to be conducted in terms 1 and 3. Observation analysis will
determine the effectiveness of the read write inc resource.

Success criteria
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Learning Improvement Plan

Analyse
and prioritise

Goal 2 continued
Actions

NQS links

2

1

Timeline

Roles and responsibilities

Determine
challenge of
practice

3
Plan
actions for
improvement

Resources

Literacy Guidebook – Research into
practice: Speaking and listening pg.
26.
Educators to expand on children's
comments using the OL strategies.
Literacy Guidebook – Tier reference
– (Beck, McKeown & Kucan 2002).

All educators to work together to
familiarise themselves with the
oral language strategies and
implement them into daily
practice.

Elements:
Term 1-4
1.2.1 /
1.2.2 / 5.2.1 /
6.1.3

Appropriate texts - increase
site budget to cover
additional fiction/non-fiction
books.

All educators to engage in agreed
text. Teacher to lead group times
using the focus text in a
multi-modal approach to learning.

Educators to use assessments to identify children’s
Elements:
Term 1-4
current level of conversational development and
1.3.1 / 1.3.2 /
monitor learning. Documentation clearly to articulate 5.1.2 / 7.2.2
the learning progress of all children, Documentation
clearly identifies improvement and development in
vocabulary and comprehension.

Oral language project
resources - Oral language
screeners
Pedagogical documentation.

Teacher to screen all 4 year old
children in term 1&3 and share
results back to staff. Use results to
target groups based on - vocab
building, sounds, vocab extending.

Elements:
Term 1- 4
1.1.2 /1.1.3/
2.2.1 / 3.2.3 /
4.1.1 / 5.1.1 /
5.2.1 / 7.1.3

Read Write Inc nursery pack
and handbook.

Teacher and ECE to implement
with Thursday children through
intense intentional teaching.

Educators to provide small group experiences focused
on building children’s confidence in using
conversational language. Using the Literacy preschool
improvement planning book, practical implications
for educators through the tiers will be implemented
to support children's growth.

Elements:
1.1.2 /1.1.3/
2.2.1 / 3.2.3 /
4.1.1 / 5.1.1 /
5.2.1 / 7.1.3

Educators use and read repeated text to provide
intentional provocations for children to converse
about the text.

Incorporate Read Write Inc nursery pack and
handbook. Implement developmentally
appropriate strategies using stories, nursery
rhymes, poems, and songs to Thursday group of
children.

Term 1-4
Reviewing and
revising focus
groups each
term.

National Quality Framework priorities
Priority

Supporting children to
care for and become
environmentally
friendly.

NQS links

3.2.3
5.2.1
1.1.3
1.2.1
2.1.3

Key steps

Timeline

Intentionally teaching children how Term 1 to term 4
to care for and be environmentally
responsible through gardening.

Resources

Roles and responsibilities

Preschool sustainability
audit.

All educators

Nature play and bush kindy

Terms 2 and 3
Bush kindy dependent on UV
rays in terms 1 and 4 (utilise
in mornings).

Use of indoor and outdoor environments
taking weather into consideration when
planning. Program for use of bush kindy.

Director and teachers to
incorporate in weekly planning
and feedback to all staff.

Incorporating and recycling
natural materials into weekly
program.

Term 1 to 4

Encourage the use of natural recycled
materials into program. E.g. encourage
children to collect sticks to make wiltjas
and use for weaving etc.

Director and teachers to
incorporate in weekly planning
and feedback to all staff.
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Endorsements

Endorsed by director/principal
Name

Kerry Moosha
Date

7/02/2022

Endorsed by governing council chairperson
Name

Date

Endorsed by education director
Name

Deb O'Neill
Date

14/02/2022

Page 17 of 17

