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The National Quality Standard and Quality Improvement

The National Quality Standard is the standard against which providers self-assess
the performance of their service/s in delivering quality education and care, and
plan future improvements to their service/s. One result of this process is a Quality
Improvement Plan (QIP).

The Education and Care Services National Regulations 2017 (the National
Regulations) require approved providers to prepare a Quality Improvement Plan
(regulation 55) for each service that:

e includes an assessment by the provider of the quality of the practices of
the service against the National Quality Standard

e and the National Regulations; and

e identifies any areas that the provider considers may require improvement;
and

e contains a statement of philosophy of the service.

The National Regulations do not prescribe a format for a Quality Improvement
Plan. The purpose of this template is to offer a format that supports approved
providers to meet their obligations under the National Regulations.

Approved providers also have an obligation (r56) to review and revise the Quality
Improvement Plan at least annually, having regard to the National Quality
Standard.
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A Quality Improvement Plan must be reviewed and/or submitted to the regulatory
authority on request. The National Regulations do not prescribe a format for a
Quality Improvement Plan.

Approved providers also have an obligation (r56) to review and revise the Quality
Improvement Plan at least annually, having regard to the National Quality
Standard. A Quality Improvement Plan must be reviewed and/or submitted to the
regulatory authority on request.

About the ACECQA Quiality Improvement Plan template

The purpose of this template is to offer a planning format that supports approved
providers to meet their obligations under the National Regulations.

This template provides quick links to helpful resources for each quality area in the
Guide to the National Framework and the ACECQA website.

Exceeding NQS themes guidance

The Exceeding NQS sections provided for each standard should be completed
when there is evidence of one or more Exceeding NQS themes demonstrated in
the practice at the service.

When the QIP is submitted to the regulatory authority for assessment and rating,
an authorised officer will consider the evidence documented and gathered at the
assessment visit to determine if the Exceeding NQS themes are being met.

For further information on the three Exceeding themes, including what
authorised officers consider when reviewing whether evidence demonstrates a
theme, see ACECQA’s Exceeding the NQS webpage.
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https://www.acecqa.gov.au/nqf/about/guide
https://www.acecqa.gov.au/
https://www.acecqa.gov.au/assessment/exceeding-nqs
https://www.acecqa.gov.au/assessment/exceeding-nqs

Service details

Service name

Flinders Children’s Centre and Tji Tji Wiltja Preschool

Primary contacts at service

Kerry Moosha (Director)

Physical location of service

Street
Suburb
State/territory

Postcode
Approved Provider

Primary contact
Telephone
Mobile

Fax

Email

122 Tassie Street
Port Augusta

SA

5700

Department for Education
Sharon Jameson

Education.NQFEnquiries@sa.gov.au

Postal address (if different to physical location of service)

Street

Suburb
Educational leader
Name

Telephone

Email

"-.,%ACECQA

G.P.OBOX 1152
Adelaide

Kerry Moosha

Kerry.moosha795@schools.sa.edu.au

Service approval number

Physical location contact details

Telephone
Mobile
Fax

Email

0886422067

dl.6617.leaders@schools.sa.edu.au

Nominated Supervisor

Name
Telephone
Mobile
Fax

Email

State/territory

Postcode

Kerry Moosha
86 422067

Kerry.moosha795@schools.sa.edu.au

5001
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Operating hours

For each day of the week this service is open, indicate the times of the day when education and care is provided. For centre-based services, this does not include non-contact
hours for staff.

Describe the scheduled opening and closing times using a 24 hour clock (e.g. 07:30 to 18:00) rather than ‘AM’ and ‘PM’".
Round times to the nearest quarter of an hour.
If the service is open for two sessions per day, please indicate the opening and closing times for both sessions.

Family day care services or multi-site services should list the operating hours of the service office.

Monday Tuesday Wednesday Thursday Friday Saturday Sunday
8:45 8:45 8:45 8:45 8:45
Opening time
15:15 15:15 15:15 15:15 12:45
Closing time
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Additional information about your service

The following information will assist the regulatory authority to plan the assessment visit.

Provide additional information about your service—parking, school holiday dates, pupil-free days, etc.
School holiday Term 1 (11 April — 26 April)

School holiday Term 2 (4 July — 19 July)

School holiday Term 3 (26 September — 11 October)

School holiday Term 4 (12 December — 27 January)

Parking- car parking along the street in front of the service.

4 student free days per year as per the Department For Education (focused on the improvement agenda)

How are the children grouped at your service?

3-year-olds (Joey group)
4-year-olds (Kangaroo group)

Write the name and position of person(s) responsible for submitting this Quality Improvement Plan (e.g. Cheryl Smith, Nominated Supervisor)

Kerry Moosha (Director/Nominated Supervisor/ Educational Leader)
Yuri Kaizaki (Teacher)

For family day care services, indicate the number of educators currently registered in the service and attach a list of the educators and their addresses.

No. of educators:
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Service statement of philosophy

Please insert your service’s statement of philosophy here.

Nurture and engage in nature, environment as the third teacher, play-based, belonging, holistic, strong relationships, culturally safe, Reggio inspired, Life-long learning,
creative thinking. We strive to create a foundation that will in-still a passion for lifelong learning and create a centre that is a beautiful space which is welcoming and

inspiring, that enables families and children to become immersed in a safe space that is owned by all.

Values

Respect

Responsibility

Integrity

Professionalism

Collaboration and engagement
Sustainability

Honesty

Principles

Secure respectful and reciprocal relationships
Partnerships

Equity inclusion and High expectations

Respect for diversity

Sustainability

Aboriginal and Torres Strait Islander perspectives
Critical reflection and ongoing professional learning
Collaborative leadership and teamwork

Practice

Flinders Children’s Centre staff recognise that children’s first learning occurs within their family and community, bringing a wealth of knowledge and a range of
experiences to their learning. Children are supported to construct their own learning and share their ideas based on their wonderings and explorations. We understand
that play and learning occur in social settings and educators support children holistically through their emotional and physical presence. We are wholeheartedly
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committed to offering a welcoming space where conversations and mindful listening build authentic connections that support and maintain individual and collective well-
being.
“Our Philosophy combines the values, principles and practices that represent our beliefs —

’

We believe this will allow our children to thrive as life-long learners at the very beginning of their educational journey.’

In relation to children, staff:

R/
0’0

Ensure that all children experience learning that is engaging and builds success for life.
Acknowledge that they bring their diverse experiences, perspectives, expectations, knowledge, and skills to
their learning.

K/
0‘0

% Act in the best interests of all children.

+» Respect the rights of children as enshrined in the United Nations Convention on the Rights of the Child
(1989) and commit to advocating for these rights.

+» Respect the special relationship between children and their families and incorporate this perspective in all
interactions with children.

+» Create and maintain safe, healthy environments, spaces and places, which enhance children’s learning,
development, engagement, initiative, self-worth, dignity and show respect for their contributions.

*» Work to ensure children and families with additional needs can exercise their rights.

«» Acknowledge the uniqueness and potential of all children, in recognition that enjoying their childhood
without undue pressure is important.

+» Acknowledge the holistic nature of children’s learning and the significance of children’s cultural and
linguistic identities.

+» Work to ensure children are not discriminated against based on gender, age, ability, economic status, family structure, lifestyle, ethnicity, religion, language,

culture, or national origin.

Acknowledge children as competent learners and build active communities of engagement and inquiry.

Honour children’s right to play, as both a process and context for learning.

0‘0

0’0

In relation to families, staff:

%+ Listen to and learn from families, in order to acknowledge and build upon their strengths and competencies and support them in their role of nurturing children.
% Assist each family to develop a sense of belonging and inclusion.
X

» Develop positive relationships based on mutual trust and open communication.
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Develop partnerships with families and engage in shared decision making where appropriate.

Acknowledge the rights of families to make decisions about their children.

Respect the uniqueness of each family and strive to learn about their culture, structure, lifestyle, customs, language, beliefs and kinship systems.
Develop shared planning, monitoring and assessment practices for children’s learning and communicate

this in ways that families understand.

Acknowledge that each family is affected by the community contexts in which they engage.

Be sensitive to the vulnerabilities of children and families and respond in ways that empower and maintain the dignity of all children and families.
Maintain confidentiality and respect the right of the family to privacy.

Ensure families are supported & actively engaged in services, programs & decision making.

Understand they are accountable to the family & local community as well as to other key stakeholders.

Operate on the basis of cultural respect & cultural inclusion.

X3

%

X3

%

3

A

X3

¢

3

¢

X3

%

X3

S

R/
0.0

7
0.0

In relation to each other, staff:

.0

Build collaborative relationships based on trust, respect and honesty.

Utilise professional codes of conduct/ethics to guide professionalism and interactions with others.

Acknowledge, support and celebrate the personal strengths, professional experience and achievements

of the team.

Share and build knowledge, experiences and resources with colleagues.

Collaborate in order to generate a culture of continual reflection and build upon best practices in early

childhood.

% Work to promote community understanding of how children learn, in order that appropriate systems of assessment and reporting are used to benefit children.

7
0'0 )

R/
0.0

0.0

R/
0.0

In relation to professional learning, staff:

«» Commit to continuous improvement through participation in inquiry and professional development that builds new knowledge, challenges thinking, supports
p ghp P quiry p p ge, g g, supp
reflective practice and contributes to the learning of others.

In relation to community, staff:

%+ Learn about the communities they work within and implement a range of programs which are responsive to those contexts reflecting community priorities.
+»+» Develop collaborative partnerships with people, services and agencies within the communities that support children and families.

*

*+ Promote shared aspirations within community contexts to enhance children’s health and wellbeing.

*
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\

Utilise knowledge and research to advocate for universal access to a range of high-quality early childhood programs for all children.
Strengthen community capacity by enabling supportive environments for children and families.

CECQA
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Issue Identified During Self-Assessment

Through reflection on last year’s Quality Improvement Plan and our ongoing self-assessment processes, we recognised significant progress across several
areas of practice.
Over the past year, our team prioritised embedding Aboriginal and Torres Strait Islander perspectives within our program. Through collaboration with the
Mobile Language Team, educators engaged in professional learning and implemented Kokatha language learning experiences. Kokatha is the cultural group
of some children within our cohort, and this initiative supported children’s sense of identity, belonging, and cultural connection while strengthening educator
cultural competence.
We also made intentional changes to the organisation of daily routines and environments. This included restructuring the grouping of children into smaller
learning groups and reviewing the location of mealtime areas. These adjustments created more meaningful, relationship-focused mealtime experiences and
allowed educators to engage more intentionally with children.
In addition, we identified strong progress in our approaches to supporting children’s self-regulation and emotional wellbeing.
Educators implemented a range of strategies, including:

e Use of visual supports and emotional regulation visuals

e ALS (Augmentative and Alternative Communication) boards

e Establishment of a sensory room / calming regulation space

e Provision of 1:1 educator support for children requiring co-regulation

e Intentional relationship building with children and families
We also strengthened our staffing arrangements to ensure children requiring additional support were appropriately assisted throughout the day.
Furthermore, educators worked in collaboration with external specialists and the Department for Child Protection (DCP) to support some children within our
service. Through these partnerships, information was shared respectfully and professionally to ensure consistent strategies, continuity of care, and holistic
support for children’s learning, development, and wellbeing.
Through reflection, we now recognise these practices as service strengths. We will continue to build on these established strategies to support our new
cohort — particularly our younger children who are developing emotional regulation skills and require strong, responsive relationships.
While acknowledging this progress, critical reflection identified ongoing growth areas.
We found that:

e Educator engagement in the programming and planning cycle remains inconsistent.

e Not all educators actively contribute to analysing learning, planning extensions, and evaluating outcomes.

e Planned intentional teaching strategies are not always implemented or reflected within documentation and practice.
Reflection on broader practice also highlighted opportunities to strengthen:

e Support for children’s agency in learning and decision-making

e The balance of educator supervision and intentional engagement across indoor and outdoor environments
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When considering this year’s cohort characteristics, we identified that:

e We have a high number of younger children requiring support with emotional regulation and relationship building.

e Smaller daily group sizes provide opportunities for more intentional individual and small-group teaching.

e Approximately 15—20% of children require additional support, reinforcing the need for differentiated and individualised learning planning.
These reflections highlighted the importance of strengthening intentional teaching practices to ensure teaching is purposeful, inclusive, and responsive to all
children.
Therefore, following reflection on last year’s progress and our current self-assessment, we have identified NQS 1.2.1 — Intentional Teaching as a priority area
for quality improvement this year.

Priority (L/M/H) By When?

@Goal

Educators are deliberate, purposeful, and thoughtful in their decisions and actions.

Standard/Elements

While this quality improvement goal is primarily aligned with NQS 1.2.1 — Intentional Teaching, our reflective practice identified connections across multiple
quality areas.

Strengthening educator understanding of the planning cycle, teaching strategies, and intentional engagement supports holistic quality improvement,
including:
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QA 1 — Educational Program and Practice QA 4 - Staffing Arrangements QA 7 — Governance and Leadership
1.1.1 — Approved Learning Framework 4.1.1 — Organisation of Educators 7.2.1 — Continuous Improvement
1.2.1 — Intentional Teaching 4.2.1 — Professional Collaboration 7.2.3 — Educational Leadership

1.2.2 — Responsive Teaching and Scaffolding

1.3.1 — Assessment and Planning Cycle . . . .

1.32 _ Critical Reflection QA 5 - Relationships with Children

5.1.1 — Positive Educator to Child Interactions
5.2.1 — Collaborative Learning

QA 2 - Children’s Health and Safety
2.2.1 — Supervision

2 2 3 _ Child Protection QA 6 — Collaborative Partnerships with Families and

Communities
6.1.2 — Parent Views Are Respected

QA 3 - Physical Environment
3.2.2 — Resources support play-based learning

> Success Criteria

We will know improvement has occurred when:
e Educator Understanding & Engagement
» Educators demonstrate increased understanding of intentional teaching and the planning cycle.
» All educators contribute to the programming process at a level appropriate to their role.
» Individual learning plans are understood and referenced in daily practice.
e Alignment Between Documentation & Practice
» Educator actions explicitly link intentional strategies to identified learning goals.
» Documented teaching intentions and strategies are increasingly reflected in educator interactions with children.
e Implementation of Intentional Teaching Strategies
» Arange of intentional teaching strategies are evident in practice, including modelling, scaffolding, open-ended questioning, and co-regulation strategies.
» Differentiated and individualised strategies are embedded for children requiring additional support.
e Balance Between Supervision & Intentional Engagement
» Educators purposefully balance supervision responsibilities with active engagement in children’s learning.
» Intentional teaching interactions are evident across both indoor and outdoor environments.
» Educators move flexibly between roles (observer, co-player, facilitator) to extend learning during play and routines.
e Documentation & Critical Reflection
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» Educators increasingly document teaching actions used to extend children’s learning.
» Documented teaching actions inform reflection, evaluation, and future planning.

» Termly program audits demonstrate growth in the visibility of documented teaching intentions and strategies.
e Children’s Agency & Strengths-Based Practice

» Children’s voice is reflected in program planning and documentation.

» Learning goals are strengths-based and build on children’s capabilities, interests, and emerging skills.

» Educators intentionally scaffold children’s ideas while maintaining a balance between child-led and educator-guided learning.

ﬁ Plan actions for improvement

Term 1- Foundations: Planning Cycle & Observation

Actions

NQS Links

Timeline

Roles & Responsibilities

Progress Notes

Educators engage in professional
learning to strengthen
understanding of the planning
cycle (observe — analyse — plan
— implement — reflect).

1.21

,1.3.1,7.23

Term 1

Educators (facilitated by Leadership
team)

The team participates in
discussions to improve the quality
of observations, including
documenting educator teaching
actions.

1.2.1

, 1.3.1

Term 1

Educators / Leadership team

Educators implement observation
prompts to support documentation
of child learning and teaching
strategies

1.31

Term 1

All Educators

%ACECQA
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The service establishes
processes for providing feedback
on observations to strengthen
practice.

1.2.1,7.23,4.21

Term 1 and
ongoing

Leadership Team

Teachers collaborate to set and
review children’s learning goals
aligned to EYLF outcomes, and
share these with educators and
families to support consistent
implementation.

1.3.1,1.21,6.1.2,
421

Term 1 and
ongoing

Teachers / Director / Educators

The team develops a
documentation review tool aligned
with intentional teaching
practices.

1.3.2,7.21

End Term 1

Educators / Leadership team

Term 2- Implementation: Teaching Strategies & Roles

Actions

NQS Links

Timeline

Roles & Responsibilities

Progress Notes

Educators engage in professional
learning exploring intentional
teaching strategies (modelling,
scaffolding, questioning, co-
regulation).

1.2.1,5.1.1

Term 2

Educators (facilitated by Leadership
team)

The team unpacks educator roles
(co-player, facilitator, observer)
and reflects on their application in
practice.

1.21,1.2.2,51.1

Term 2

Educators (facilitated by Leadership
team)

Educators intentionally link
identified learning goals to daily
teaching strategies.

1.2.1,1.3.1

Term 2 and
ongoing

All Educators

"—.?ACECQA
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The service conducts a
documentation review to monitor
visibility of intentional teaching

practices.

1.3.2,7.21

End Term 2

Leadership Team / Educators

Term 3 — Deepening Practice: Engagement & Reflection

Educators reflect on balancing
supervision responsibilities with
intentional engagement in
learning.

1.2.1,2.21

Term 3

All Educators

Review indoor and outdoor
educator positioning to maximise
safe and purposeful interactions.

221,411

Term 3

Educators (facilitated by Leadership
team)

Facilitate group reflection
discussions to review the impact
of teaching strategies.

1.3.2,7.21

Ongoing Term 3

All Educators

Continue mentoring and feedback
to strengthen documentation and
intentional teaching actions.

121,723

Ongoing Term 3

Educators (facilitated by Leadership
team)

Conduct second documentation
review to measure growth in
visibility of intentional teaching.

1.3.2,7.21

End Term 3

All Educators

Term 4 — Embedding & Evaluatio

n

Educators complete a self-
reflection on confidence and
understanding of intentional
teaching practices.

132,723

Term 4

All Educators

Conduct final documentation
review to evaluate improvement.

1.3.2,7.21

Term 4

All Educators

Facilitate whole-team reflection to
identify strengths and future
improvement priorities.

1.3.2,7.21

End Term 4

Educators (facilitated by Leadership
term)

‘-.J‘ﬁACECQA
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2026

QUALITY IMPROVEMENT PLAN SUMMARY

Flinders Children’s Centre & Tiji Tji Wiltja Preschool

Goals Success Criteria
Educators are deliberate, We will know improvement has occurred when:
purposeful, and thoughtful in e Educator Understanding & Engagement

o Educators demonstrate increased understanding of intentional teaching and the planning cycle.
o All educators contribute to the programming process at a level appropriate to their role.
o Individual learning plans are understood and referenced in daily practice.
o Alignment Between Documentation & Practice
o Educator actions explicitly link intentional strategies to identified learning goals.
o Documented teaching intentions and strategies are increasingly reflected in educator interactions with children.
e Implementation of Intentional Teaching Strategies
o A range of intentional teaching strategies are evident in practice, including modelling, scaffolding, open-ended
guestioning, and co-regulation strategies.
o Differentiated and individualised strategies are embedded for children requiring additional support.
e Balance Between Supervision & Intentional Engagement
o Educators purposefully balance supervision responsibilities with active engagement in children’s learning.
o Intentional teaching interactions are evident across both indoor and outdoor environments.
o Educators move flexibly between roles (observer, co-player, facilitator) to extend learning during play and routines.
e Documentation & Critical Reflection
o Educators increasingly document teaching actions used to extend children’s learning.
o Documented teaching actions inform reflection, evaluation, and future planning.
o Termly program audits demonstrate growth in the visibility of documented teaching intentions and strategies.
e Children’s Agency & Strengths-Based Practice
o Children’s voice is reflected in program planning and documentation.
o Learning goals are strengths-based and build on children’s capabilities, interests, and emerging skills.
o Educators intentionally scaffold children’s ideas while maintaining a balance between child-led and educator-guided
learning.

their decisions and actions.
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